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(e) The Heads do not understand the modern student:

Says the African Head of an institution: "European Heads do

not know the type of student they are dealing with. They

know the o0ld type of student, tut they don't know the modern,
bumptious lad from the city."

A prominent African woman, nationally known and respected,
says: "The authorities at the institutions are not abreast

of the times. They don't know the %“emper of the people to-day.
'Anything is good enough for Hatives'"

A prominent official declares: "A main cause of friction is

the unenlightened attitude of the _.uropeans in charge who have
not been able to adapt themselves to the changed situation

and are inclined to do things in the time-honoured way."

A headmaster states: "The present-day students are a changed
type. They are more critical and less inclined to take what

is given them."

EZxplains a Visiting Teacher: "Present-day students will not stop
a thing until they are convinced by reason., They will not stop
because they are told 'Don't do that!."

Students in the institutions to-day are rapidly passing from the
docile, unquestioning, infantile stage into adolescence. They are. be-
coming critical of all authority; irritating; delighting to shock con-
servative opinion. They are trying their wings, asserting their inde-
pendence; perplexing and puzzling many of those in education who do not
know their psychology well, but demonstrating the usual phenomena so
well known to parents with grown-up children. Such parents know what
endless patience and tact is required to direct and lead without quenching
the eager restlessness which is youth. The sheer exercise of authorty
and repression by force may lead to alienation of these young, budding
spirits, even goading them on to hostility and aggression. The African
Head of an institution confesses he is puzzled at the lengh to which stu-
dents have gone in recent disturbances, but wonders whether we are not
witnessing a "new attitude of secret working," a "revenge attitude"
toward the authorities. Tactless handling; a lack of understanding of
Native psychology, e.g., summary dismissal by a Head of students adjudged
guilty of offence, but given no chance to meet their accusers and clear
themselves, Such action generates bitterness and resentment which may
cause otherwise inexplicable and dire disturbances,

(f) Arising out of the forecoing reference to the gquestioning
attitude of modern African vouth - which is found more
pronounced in youth from the city and cown - is the resentment

against the banning of free discussion of political issues.

While/....
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f"Thile debating is quite freely encouraged in most, if not
all institutions - being in fact, the only indoor social
activity in some - there is a cuite universal censorship
by the authorities (except at Tort Hare) of debating
questions and subjects for discussion, GQuestions of a
political nature are rigidly excluded from the programmes.
This is felt by students to betray a weakness in the
authorities.

As an African teacher puts it: "Banning the discussion of
political ouestions means the inference drawn that the
authorities are afraid to face the truth. Africans read
Zuropean newspapers of great variety. They don't regard
the institution as an oasis but a place where you will

gee the same thing as described in the papers.”

An experienced educationalist remarks: "A broad man would
allow the talk; a smaller man stops discussion.”

It would seem to the Committee that Heads of institutions neglect
an excellent opnortunity af"orded in the debates and discussions to le=d
students to an understanding of the truth and error in such political
organisations as Communism and other "isms" claiming the allegiance to-day
of the African people.

Other ¢riticisms of the missionary authorities in charge of educa-

tional institutions cover, inter alia, the following:

(2) Missionaries favour their own denominational students.

"If you happen to belong to another church you cannot get a place
for your child." In fact the Committee was informed that this ascumption
bv the missionary that the schools are the property of his denomination
to serve primarily the members of that church is the main reason for
certain chiefs in the Northern Transvaal turning their backs on the
churches and founding their own tribal schools.

A member of a representative African body stated: "iWhenever a student
offends, his denomination is ascertained, and if it is not the same as that

of the institution, the treatment 1s generally more drastic."

(3) The Missionary is not professionally trained for educational work.

He dcesn't understand the internal organisation of a school, and yet he
appoints teachers, often with no reference to the heads of the departments
in the school. Says the principal teacher of a High School:

"The Head 1s chosen by whether ke can understand the Eible, rather
than by educational qualifications.”

An Inspector/....
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An Inspector of Schools explains:

"The Head of an institution has a most unenviable position.
Usually he receives a small salary from his church. The only
test of his ability is that he shall be something of a financial
expert who can balance his budget, and, at the same time, erect
new buildings for schools and hostels. He may be called upon to
act as manager of neighbouring primary schools and to supervise
the work of assistant priests in the area. If one of these tasks
is neglected he is criticised by teachers, students, or church
authorities.”

The Com ittee has found everywhere a growing sentiment that the

time has arrived when specialists in education must te appointed as

Heads of institutions. It is not expected that this will be easy.
Says the Acting-Head of a large church school:

"It is very difficult to find suitable men. We need men
specially trained for the job. We need a vice-Principal or
Governor who should be a layman."

Prominent education officials in two of the Provinces strongly
urge the apoointing of qualified laymen as Heads of institutions. Says
one of these:

"The Head of an institution should not necessarily be a clergyman.
I have always urged that institutions have one Head only. ilission-
aries are not necessarily very well educated men ... Many laymen have
higher academic standing than the missionary in the institution.
The Head, unconscious of any inferiority complex, tries to make
things difficult for the principal teacher of the school. I would
favour the appointment of laymen to be in charge of institutions.
Of course these would be devout Christians. If this were done, I
do not see the necessity for appointing chaplains.”

(4) Migration of staff.

It was pointed out to the Committee that one sign of dissatisfaction with
missionary supervision was the continuous movement of teachers through
the schools - a sort of perpetual "strike". Teachers stay only long
enough to become familiar with the local sltuation and then they move on.
They are reported to say: "You won't find me around here next quarter.
I'm affi" This has an unsettling effect on the students. A number of
these complained to the Committee at the constantly changing teaching

staff.

UNDERSTANDING THE SITUATION.

Factors contributing to an understanding of the situation in which

missionary institutions find themselves to-day are as follows:-

(1) Phefsises
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(1) The wide age-range in the present student body. Says the

African iditor of The 3antu 7orld: "ggé_want to Lovedale in 1906 for
Zducation. It is now a school for boys and girls." The age variation
limits in some schools are 14 to 34 or even higher. This means, as an
African Supervisor of 3chools points out: "Students are not well balanced.
They come to school much younger." They lack the maturity of the students
of a gener=ation ago.

(2) A considerable number of institutions have become national insti-
tutions drawing students from every part of the Union and many territories
beyond its borders; from city as well as rural areas. This makes it
necessary [or Heads of institutions to know the urban African of to-day
- the lad who has seen too many white men, of all sorts, to have any
respect for white men, as such.

(3) fany students who enter the institutions to-day are not Christian.
They have never been compelled to go to Church and they do not welcome
the compulsion to attend the frequent services at the school. As was
pointed out to the Committee:

"Many of these students bhave no interest; no attachment, to

church or school. They are at school because money was avail-

able at home or they were problem children for whom there are

no specialist schools or teachers.”
The presence of such children in a school undoubtedly presents a challenge
to the Christian authorities to reach them with the Christian message and
its character-moulding influences. It is also a new factor of consider-
able significance when it comes to assessing the disturbing elements in
the total éituation, especially in the High School departments. TFor, as

the Head of an institution informed us,

"High School students come merdy to pass J.C. or ifatric.
They have no higher aim.™

Corroborative evidence was fcund of the foregoing statement so far as it
apnlies to many High School students who do not intend going on for
teacher training or to Fort Hare or the University.

(4) As the result of careful enquiry, the Commlttee discovered
traces of provnaganda emanating from outside the institutions, aimed at
creating disturbances, at least dissatisfaction. One or two Communist and

leftist newspapers make their way into the hands of ocertain students and

staff members in a small numbe» o s-:hzols. Strike/ « oouis
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Strike leaflets from the ’'itwatersrand were sent to some of the Ciskeian
schools, /itnesses were qguite unanimous, however, in their feeling that
these papers had no consideradble effect on the student population. Copies
of the Fulletin of the U.C.A.T.L. (United Cave African Teachers' Associa-
tion) were circulated in a few of the Cape Institutions, calling for
"Equal Pay for Lqual Vork!" "Away with Aloofness and Isolationi" and
"JToin the A.A.C. and the Unity Movement!™ Another circular (undated),
evidently from the same organisation, contained the following call to
action:
"We are oppressed, not as Teachers, but as Non-Europeans, and

as Non-Europeans let us fight., It is to this end that we must

organise our fighting machine so that we may cope with demands of our

time. e chose a leadership that knows what we want and is prepared

to lead us to it. If we realise that we are in the same boat as

other oppressed people, that our fight is the same, then our place

is alongside our allies. Let us join the organisations of the

people and with them fight for full democratic rights, because only

under it, a fully democratic¢ South Africa, can Native Zducation

rise to its hlghest point. I believe in equality of opportunity.

zqual pay for equal work."

An African Housemaster states: "Some of these bulletins tend to under-
mine confidence in missionaries. 'Our
so-called friends' is a favourite phrase.™

This sort of avpeal may, of course, reinforce and strengthen other in-

fluences operating on students and staff. That there was, or is, any

concerted action from outside the institutions which is engineering
strikes and disturbances inside the schools is most highly improbabdble.

In the opinion of the Committee there are disruptive influences at work

within the schools themselves sufficient to aocount for such disturbances.

(5) The low standard of discipline in the background of the lives

of many students. The ifead of an institution says:

"Discipline in the homes of the people is absolutely rotten
to-day."
Parents report:

"We cannot control our own children. They are out of hand.
So the head of a school finds it difficult to control our
children.”

Another Head remarks:

"There 1s a deplorable lack of discipline in the primary schools.
Students meet authority for the first time in the training insti-
tutions."

This thought is carried a step further by the Head of another large

school:
"Parents/....
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"Parents dlscuss politics and problems in the presence of
their children.see. "
(where, ostensibly, the white man is painted in sombre colours) T

"Hence, if anything is requested and not given it is said,
'It is because you are Natives'."

The Acting Zead of a large girls' school, which has had no trouble, says:

"Students associate discipline with the fact that they are
Natives and have to be held down."

(6) A general criticism, which the Zducation Department must share

with the institution authorities is the Overconcern with Passing Lxamina-

tions, to the exclusion of instruction and demonstration in the art of
living. A nunber of thoughtful Africans and :uropeans nivé as their
considered opinion that "we are so concerned with passing examinations
that we lose the human element in teaching. There is nothing character-
building in the programme. The ..atric syllabus is so overlpoaded that
there is no time to do anything arter classes. Good symbols is all that
we are interested in." oSays the African Head of a High School:

"In the High School students are trained to be machines."

A Zuropean Head says:

*"There is too much emphasis on passing examinations and getting
the students through the syllabus and too little in teaching stu-
dents to live. If a student passes his examinations well we say
he is a brilliant student, but he may not know much about life”.

The foregoing witnesses are in schools where much trouble has been
experienced. The Hiad of a troutle-free school summed it up in the
following:

"There is t00 much instruction. Too little education.”

2uestions like the following were put to institution authorities:
"What are you doing to prepare students for taking their place in the
community as decent, responsible members of society when they leave
schonl? “hat are you teaching about life as it is lived in the modern

urban and industrial centre where so many students will find employment?

Are you/....

¥ 5ays Hooton, the Zarvard Anthropologist: "We need a science that will
teach each person how to live, like a human being, Cur Zducational
System offers the student oprortunities to learn about practically
everything except himself."



Are you giving any lead in regard to relationships in a Christian home:
courtship and marriage, fatherhood and motherhood, the use of money and
preparation of family budgets? Are you giving any meaningful and frank
instruction in sexual hysiene? Andwhat about etiquette inside and out-
the home; behaviour in trams, trains, buses, on the street, the use of
public lavatories and other conveniences; how gentlemen should behave
toward women in various ciroumstances?" |

Answers, for the most part were completely disapoointing., Little

if anything, is teing taught of the culture of modern civilisation to
these young people, thousands of whom will have to adapt themselves to
the new socisl order at some time in the future. A school Inspoctor of
long experience says:

"Religlious instruction offers the only form vf training in morals
and ethics. Good manners are expected, but rarely taught. In large
institutions where there is little opportunity for the students to
have more than a classroom contact with a cultured person, there is
small chance for social or individual training.”

Says Dr. Alexznder Kerr, rfrincipal of the South African Jative College,

FTort Hare:

"A course in marriage and cultural relationships should be
obligatory in every te=cher-training course.," '

Several Heads have asked if material could not be prepared for use
within or without the syllabus. Perhaps such instruction could best be
used in the programme of extra-mural activities conducted through the
instrumentality of the foarding department. The aforementioned Insvector
says:
".Nothing is done in the Eoarding departments to inculcate some
of the finer attributes of human nature in the general make-up of the

students ..... I believe that in this department the greatest good
can be done."

THE PRESENT-DAY TASK OF .7ISSJIOWARY IJSTITUTIONS.

Most of what should be said under this heading arises naturally
out of the above discussion.

(1) Choice of Heads of Institutions.

luch has been said to the Committee, as indicated, with respect
of qualifications for successful Heads of institutions. In addition

to the very obvious factors of (a) Missionary-mindedness, (b) Tact and

ability to get on with people, there is the insistence upon (c) Specialist
Train1n§7...
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training in the field ef Education, and (d) An understanding of the back-

ground of the African, The latter might be provided by the study of

Social Anthropology, Urban Sociology, and some experience in a large urban
centre of Native life and problems. An additional list of qualifications
was given to the Committee by an outstanding African Head of an institu-
tion, as follows:

(a) "A Head should be a first-class man who has done something
important elsewhere". (Africans value a record of real
achievement).

(v) "He should have high academic gualifications.”

(c) "Professional qualifications would be valuable."

(d) "He should have a knowledge of the new African, especially
the town student."

(e) "It is not necessary that he be a ciergyman. This is not
' necessary in order to keep it a Christian institution. This
might be met by appointing a Chaplain."
This witness even asserts that -

"It handicaps a Head in his work to be a clergyman. For many
students have still to be convinced of the Christian message. If
the Head 1s a clergyman the suspicion is always present that the
Head is out primarily to convert them."

(f) "The Head should excel in something that students value, e.g.
Sports, Public Speaking, etc."

The Committee would point out that the personality of the authori-
ties is of paramount importance. A first-class man in charge of an insti-
tution will make a success of the undertaking.

One or two additional considerations commend themselves to the
Committee as being desirable, other things being equal:

(1) The Head should be a university-trained man. He should have

worked and lived in an atmosphere of academic freedom accustomed to the
clash of opinions and play of mind upon mind, there developing a tolerance
for divergent cpinions and the right of others to hold them. Radical
opinions and wild statements will more and more find their way into the
institutions. They should be met by candid and frank examination and
discussion, not by censorship and repression. A prominent school inspector
points out:

"African education is controlled by churches which are conser-
vative in their outlook. Iittle, if any, attempt is made in
institutions to counter the false propaganda which is poured into
the ears of the students. Discussion groups are discouraged as
they take a political colour; reading matter to balance the extreme

leftist literature (provided gratis) is not available; better :
informed/...
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informed, saner, members of the staff refrain from comment on
the political views expressed by younger, irresponsible teachers,
as they are aware of institution policy in this direction.”

(2) The Committee would strongly favour the freeing of some
~uropean member of the staff, perhaps designated & Chaplain or a house-
master, for developing close personal contacts with all individuals of
the student body. He should have time to become acquainted with each
student, in the dormitory, at meals, on the sports ground, and in the
study periods - to become a real and trusted friend. Many students
leave the training institutions to-day without having become sufficiently
well acquainted with any Zuropean to even give his name as reference
when applying for a post or admission to another school. :he btoarding
master of an institution says:

"It is possible for a student to leave without having seen the

inside of the Governor's or principal's houses. The European
staf? lives in extreme isolation. I have never observed friend-

ships between .uropean and .:ative, both staff and students."

(3) The Choice of Staff.

While sensing the many difficulties involved, the Committee

is convinced that much more can and should be done to discover and attract
£he finest type of _uropean and African teacher into the institutions.
It is a supremely worthwhile field of endeavour, one that demands unusual
qualities of heart and mind. Too often the charge is made that teachers
are appointedeithout careful selection, without even advertising the post.
They ave employed just because they "turn up". HNot infrequently such
appointments are quite satisfactory, but often they are not. Witnesses
have reminded the Committée that, on the professional side, "inefficient
teaching makes for discontent", and that teachers to-day, as never before,
“must deliver the goods."

A satisfactory and satisfied staff, however, implies several things.

(a) Levelling up of sala-ies and adequate housing. The Head of an

institution states:

"We will never have harmony in the schools so long as there is
differentiation in salary and housing as between _uropean and
African staff."

The disparity in salaries between Africans and _uropeans strongly affects
relations not only between staff members but also in the student tody.

As is pointed out elséwhere in this Heport (Sec. 5 Ch, VIII) students are
quiCk/ csav
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quick to condemn _uropean staff members who do not, by the excellence of
their work, Jjustify the payment of their higher salary. °LCr. Kerr, of
fort Hare states, in this connection:

"At Fort Hare we have :-ruropeans and Africans on every salary
grade at equal salary. This makes for fellowship in the work.
But, of course, you have to insi{ist on the same standard of work.
It is not good to have .uropeans and Africans in high schools on
differential grades. They should all be one or another., It is
difficult to get neople of different standards of living together
on different wage bases. 'e must face up to the prospect of
providins equal salaries. There is no justification for differen-
tial salaries for the same work. It is true that _uropeans pay
more for their preparatory education than Africans, but this will
be changed in time,"

While aséociating itself strongly with Dr, Kerr's remarks, the Committee
cannot but recognise the pr-ctical difficulties of immediately affecting
the levelling up, the most important of which would seem to be (a) the
necessity for preparing ..uropean pudblic opinion for the change and

(b) making available the necessary finance. It would recommend, there-

fore, that the policy be accepted by the Government of progressively /

narrowing the gap between uurépean and African salaries over a period

of years, with a somewhat speedier tempo for graduate teachers.

(b) Staff members should be more fully integrated into the life of
the school than they are today in many institutions. In one institution
more than half of the staff of 40 is responsible for sports alone -
others have responsibility for study supervision, etec. In other insti-
tutions, however, staff members do not share at all in the 1life of the stuient:
after their teaching work is done. This is, patently, highly regrettable.
They should identify themselves intimately with all the activities of the
student body, taking a real interest in student vroblems and a share in
all group work undertaken. A heavy responsibility lies with the Head for
making the staff members feel that their assistance is wanted and for hand-
ing over to them a large measure of authority. A corresponding responsibi-
lity, however, lies with members of the staff to look on themselves as
members of one team and their extra-mural activities of equal vslue to
similar work elsewhere. Says an .cting Head of a large institution:

"hMany :uropean staff members feel it infra dig. to deal with
Natives in the same way as iuropeans,"

(c) Emphasis upon Cultural Training. This has been mentioned and

need/cec.s
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need not be more than referred to here.

(d) A Long-term Policy of Control.

A good deal of coasideration was given by the Committee to the
gueetion of the future control of the institutions. There wag a con-
fusion of voices when this question was surgested. A number/ of influen-
tial men and women, both African and European, feel that the schools
should be handed over to Government control completely. member of a
representative African body states: /

/

"We have come to the conclusion that there shoyld be State
owne “ship of the whole institution. State contr should be a
gradual process."

Others feel that the Zducation Department should tdke over the schools;
paying rent for the btuildings; but that the Boayding departments remain
in the hands of the present management. An ou?étanding menber of the
llatives Representative Council feels that, t?/;o away with the "denomi-
national emphasis", the schools should be qﬁglgamatad.

Say§ he: /

"The authorities should not look/on the institutions as 'their
property'. They should say, 'This ¥nstitution has been established
for the benefit of the people and ﬁhe day should be in their hands.
It must become an institution of the people'. Iifissionary competition
must give way to amalgamated inst¥itutions".

/
There is the feeling in soyé quarters that schools
/

uld lose a

good deal if the missionary inf;ﬁence were withdréw < Dr. Kerr, of
Fort Hare, states: /f
/
"iiissionary bodies sj%nd or C n education. Iliake no bones
about this: There are ﬁhings in m¥ygsionary institutions that we
cannot buy for money ./{.. ALY education would tre the poorer
without Zuropeans of the mi ary type."

While this sentiment ig shared by many, a goodly number are beginning
to despair at the tregnds in present missicnsr; control. Says the

zxecutive Committee of the Transkeian General Council:

"If all white men were of the type of —---- and —------ we would
say that the time of the white man should continue for many years.
But there gre only a few good men to-day. ‘“hich causes our hot-
heads to gay that the time has come for the white man to leave us,"”

One ¢f the most thoughtful officials in the field of Native Educa-
tion st=tes that in his opinion'missionary societies should seriously
take stock of the situation and plan definitely to hand qQver the operation

of the/s.ee.
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of the schools to the Africans as soon as the latter can shoulder the
responsibility. Says he:

"We have been thinking of education for the Native 1nstﬂad‘g}
education of the Native. The Native has always had education
handed out to him. .iow the Native must be admitted to partner-
ship. This is so important; and neglect of this is the main
cause of our failure. e must be prepared to entrust more to
the Africans themselves ...

"ifricans haven't sot the idea that they are being trained to
take over from the Europeans. sfuropean Governors and teachers
should regard it as their job to remain at their posts until they
can give up their posts to the Africans as soon as Africans are
ready to take over. ‘e have never tried to educate the Africans
for this resnonsibility. Trusteeship means that you look after
the minor until he can look after himself. Perhaps at the
present time such Africans are few and far between, but we are
very slow to teach them leadership. e should withdraw as soon
as we can do so with a good consdence."

As to the time factor?

"It is difficult to hazard a guess. It will depend on the measure
of success achieved. I would like to say a 'ten-year plan', if we
know what we are trying to achieve. The matter of years isn't
significants “hat is important is a knowledge of the issues in-
volved. ilany -“uropeans carry on with no intention of ultimately
handing on.

"I feel that if this attitude were understood by the Africans
they wouldn't be in such a hurry to get rid of the .uropeans and
~uropean control. They would probably be quite satisfied for the
time being. They would also probably welcome the continuation of
some _uropeans in their schools. But the Africans should be in a
better position to manage their own affairs, and it shepul e our
aim to develop them into leaders."

It is the view of the Committee that, with ¢ ppointment of

efficient and capable administrators of the rig ttitude and outlook,

willing and desirous of admitting the Afrfic to full participation as

soon as he demonstrates that he is|{capable of so doing, the Africans

will desire that Luroneans continu 0 serve institutions for many years

to come. Savs the President-General of the African National_Congress:

"I do not believe in colour segregation. If the Luropean
has the right attitude, his place is still in Hative Zducation."

An African Head explains:

"I have found no antipathy to .uropean authorities or staff
members. If the head is a good man, students will follow _uro-
pean as w¢ll as African leadership. - Liking a teacher or not
does not /depend on the colour of that teacher. It depends, rather,
on(a) effficiency in teaching, and (b) attitude to students .... So the
statement that disturbances are due to African resentment of Xuropeans
in African Educatioh is not true."

Ao B0 en v
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As an African lHigh School teacher says:

"It is a good thing to have furopesns on the staff, tut they
must be of the right type. e have a lot to learn from Luropeans
that we cannot learn from an African."”

While it is probable and even desirable that some institutions,
and, among these, new institutions which should be created by the
Government, shall be staffed and administered fully by Africans, we
feel as a Committee that there will .be, for many years to come, a real
place in High Schoolsand Teacher-Training institutions for Europeans
of the right spirit. If the cultural heritage of the _uropean at
its best, is to be handed on to the African, it must be done by con-
secrated individuals who value tl=zt heritarée and who will be prepared
to work with, and even work under, African staff and African Heads,
for the total tenefit of the African people.

The Committee wishes to make it clezar that while it feels it
necessary to record/ the statements and criticisms above given, it
does so in order that missionary ileads may te made aware of their
existence, for some appeared to be quite oblivious of the seething
discontent at fheir very doors.

At thevsame time it does not necessarily ascociate itself with

all of thoge strictures; on the contrary, the organization and spirit
/

of many yﬁstitutions were, under the limitations of buildings and

sguipment elsewhere referred to, so notable as to command the un-

qualified apnroval of the Committee.

Chapter. IV i o cuw's
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CHAPT. a1 IV,

CONTERDL 0B N e N R e

The fact that the question of the control of institutions was
raised by several witﬁesses makes it necessary for the Cormittee to desnl,
if somewhat briefly, with the matter.

It was recommended by some Africans that the State should grédum
ally take over all institutions; and in this connection it is interesting
to quote the missionary stendpoint as expresseé/év a representative bod
"(a) that the missionary institutions are agf;nomous bodies with

the consequent right //

(L) to impose their own regulgtiqﬁé;

(i1) to refuse to admit any appLiEant;

(iii) to require the withdrawa;,or to direct the removel,
at any stage of the course, of students who in the
opinion of the controlling authority do not conform
in character, conduct, apvlication or attainment with

the requirements of the institution;

"(b) that no student is under compulsion to ente \y missionary

institution, and tha@/all students s dring ipso facto
place themselves un?éservedly under e jurisdietion, as
under the care, oﬁ/the institu authorities;
"(c) that the indepengénce an brity described above in no way
differ from thgéé exlsting as normal in surcpean boarding
schools and universit}/colleges within the Union and elszvhere;
"(d) that abuse of the a¥ove inderendence =2nd authority by %hose in
control of /missionary institutions is so unusual a circumstance
that no Eﬁstance of it is within the knowledge of the present
represeyéatives Vaelaie

/ -
In the opinion of another missionary witnecs: "Tohand over

institutio to secular suthorities would be a blunder. 7or manv years

to come, ile the African is trying to find his right level and status,
the Chrigtian viewpoint must be kept continually before him. The ordina:y

Lfrican teacher must have the help of the Christian missionaries, for

only so can he get the help essentisl for him if he 1s %o raise the

etandard of his race." O0n thef ...~



28.

On the other hand the following statement was made by an

African organisation:- "The State Mugt take over control of African

Fedial
education. Africans feel that the tithe is long due that the States

/

should have taken control of Afric‘n education as itjffvdone with

~uropean, Indian and Coloured eduﬁation."

7
“hile not identifying },’ﬁdelf wholly wi

/

he missionary view,
the Comittee feels that it /must diSﬁent m‘the latter opinion and
say that in its view it wfil be man | oig vear before it will be
wise to replace all migsionary ? itutions by State concerns. There
is no reason why a system of %ernment institutions should not grow up
in course of time alongside the present missionary ones, but there shoi d
be no thought of compelling the latter to give up.
The process envisaged has alre=dy begun in the Transvaal where

the post-matriculation training of tezchers is looked uvon bythe Educa-
tion Deparyment as the prerogative of the Department and an institution

¢
for this/ﬁype of training has already been started.
CHAPTAR Y.

DEPARTMENTALISATICN OF INSTITUTIONS.

One African organisation supgested that the departmentalisation
of training and high schools should be undertaken "in such a way that
some of the existing schools should undertzke teacher-training only whi e
others devote their attention to high school education®.

As has been pointed out in another section of the report, it is
generally agreed that the high school student is more difficult to handle
than his compatriot in the training school, and it was with the idea of
making control and administration easier that the suggestion of depart-
mentalisation was made. "ie had in mind that centralised training schoo’s
would be more successful and advocate that the high school be cut off
from the training school".

In the course of its investipgation the Committee found only one
instance yhere this fission was being planned, and this was off-set by
another instonce where a training ccllege of long standing was being movei

to 1link up with a high school.

The Commitse=z, .
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